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1 LE Inclusion Policy 

Introduction 
 

At Liwa Education (LE), we are committed to fostering an inclusive and equitable 
learning environment where every student, especially those with additional learning 
needs, is supported to reach their full potential. This policy aligns with ADEK’s School 
Inclusion Policy, 2023 and adheres to Federal Law No. (29) of 2006 Concerning the 
Rights of Persons with Disabilities. Our goal is to ensure that diversity is celebrated 
and that all students are fully integrated into every aspect of school life. 
 

Purpose 
The purpose of this policy is to: 

● Ensure all students, including those with additional learning needs, have access 
to high-quality education. 

● Provide a transparent admissions process for students with additional learning 
needs. 

● Clearly define the roles and responsibilities of staff in delivering inclusive 
education. 

● Outline necessary accommodations and modifications for curriculum, teaching, 
and assessment to support students with additional learning needs. 

● Ensure compliance with ADEK’s standards for inclusive education. 
 

Definitions 
 

Accommodations 
and Modifications 
to Teaching 

Any adjustments to the way in which teaching takes place, 
including lesson delivery and behavior management, so that 
it is suitable for the needs of students with additional learning 
needs. 

Accommodations 
and Modifications 
of Assessments 

Any adjustments to the way assessments are conducted to 
enable access, without changing the demand of the 
assessment. Accommodation and modification should be 
aligned with the needs of the student and any disability or 
impairment (e.g., screen reading technology, extended time, 
scribe, and enlarged font). All Accommodations and 
modifications to external assessments should be in line with 
guidelines of assessment providers/examination boards. 

Adaptive Teaching An approach to supporting the abilities of all students with 
additional learning needs by their teachers using a range of 
teaching strategies, resources, and levels of differentiation to 
meet the needs of all learners in the class. 

Adaptive Learning 
Needs 

Individual requirements for additional support, modifications, 
or accommodations within a school setting on a permanent 
or temporary basis in response to a specific context. This 
applies to any support required by students of determination 
and those who have special educational needs and/or 
additional barriers to learning, access, or interaction in that 
specific context (e.g., dyslexic, hearing or visually impaired, 
twice exceptional, or gifted and/or talented). For example, a 
student with restricted mobility may require lesson 
accommodations to participate in Physical Education and 
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building accommodations to access facilities but may not 
require any accommodations in assessments. Equally, a 
student with hearing impairment may require adaptive and 
assistive technology to access content in class and may also 
require physical accommodations (e.g., 
sit in the front of the class to be able to lip read) to access 
learning. 

Annual Review A meeting that comprises of a range of relevant stakeholders 
(including external specialists) to discuss progress and 
provision for any students with additional learning needs who 
require a highly personalized approach to learning. 

Clinical 
Assessment Report 

A report arising from assessment of a student, conducted by 
a clinical psychologist, education psychologist, speech and 
language pathologist, doctor, or other suitably qualified 
professional. 

Continuing 
Professional 
Development 

All activities undertaken by staff to improve their knowledge, 
skills, competencies, and performance on a regular basis. 
CPD includes in-person training, online training 
(synchronous or asynchronous), coursework, short certificate 
and degree programs, mentorship programs, peer/ 
collaborative learning, academic conferences, research 
projects, observational visits, and community programs to 
share teaching best practices. CPD excludes planning hours 
and general staff meetings. 

Cycle A stage in the primary and secondary educational process 
and is classified in Abu Dhabi as the following: Kindergarten 
(KG), Cycle 1 (G1/Y2-G5/Y6), Cycle 2 (G6/Y7- G8/Y9), and 
Cycle 3 (G9/Y10-G12/Y13). Private schools teaching the 
UAE Ministry of Education (MoE) curriculum may follow MoE 
cycles: KG, Cycle 1 (G1-G4), Cycle 2 (G5-G8), and Cycle 3 
(G9-G12). 

Documented 
Learning Plan 

A plan which outlines any personalized learning targets, 
modifications to curriculum, additional support, or tools for 
learning which are agreed by school staff, parents, and 
students (where appropriate), including Individual 
Educational Plans (IEP), Individual Support Plans (ISP), 
Individual Learning Plans (ILP), Behavior Support Plans 
(BSP), Advanced Learning Plans (ALP), etc. This may be to 
address any specific identified academic, behavioral, 
language, or social and emotional need. 

Equitable Access to 
Education 

Enabling the same access to learning and educational 
settings for all students through the provision of 
individualized accommodations and modifications to address 
any barriers that inhibit this. 

Gifted and Talented Gifted students demonstrate exceptional ability in one or 
more domains. Talented students are those who can 
transform their giftedness into exceptional performance. 

Head of Inclusion The Senior Leader with responsibility for the coordination of 
provision for students with additional learning needs. 
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Inclusion Assistant A non-teaching specialist member of staff who supports the 
educational provision for students with additional learning 
needs. 

Inclusive Education An approach to education which celebrates and 
acknowledges learning diversity and ensures that teaching is 
adapted to enable all students to learn. 

Inclusion Teacher A specialist working under the direction of the Head of 
Inclusion to teach students with additional learning needs. 

Inclusion Team Led by the Head of Inclusion, this includes Inclusion 
Teachers, Inclusion Assistants, Individual Assistants, and 
any other staff who provide support for inclusive provision. 

Inclusion Assistant Formerly known as “Shadow Teachers”, Individual Assistants 
are parent-funded staff who provide 1:1 support for students 
with additional learning needs for any logistical, safety-
related, behavioral, medical, and/or social and emotional 
need. In these cases, the student requires 1:1 support for at 
least 50% of their school day. 

Key Performance 
Indicators (KPIs) 

A measure used to evaluate success in a specified area. 

Mainstream 
Education 

The learning environment where all students learn alongside 
their peers in an inclusive school environment. 

Modified 
Curriculum 

Enables alternative or multiple routes for engaging in 
learning, including a means of achieving educational 
qualifications alongside formal schooling. This may be 
appropriate for some students with additional learning needs 
but may not be equivalent to the qualifications obtained 
through the regular curriculum. 

Multilingual 
Learners 

Students who are acquiring the language of instruction and 
require additional support to address any language barrier to 
access and attainment. 

Personal 
Emergency 
Evacuation Plan 
(PEEP) 

A personalized plan, for any students that require it, to 
support either a short- or long-term need, which specifies the 
types of assistance required to support their safe evacuation 
and continuous safety, from the point of raising the alarm to 
exiting the school building. 

Pull-out 
intervention 

Intervention to address any identified cognitive, behavioral, 
social, or emotional need delivered by a specialist outside of 
the mainstream classroom. 

Push-in intervention Intervention to address any identified cognitive, behavioral, 
social, or emotional need delivered by a specialist inside the 
mainstream classroom to enable learning to continue 
alongside a student’s peer group. 

Specialized 
Provision 

Educational provision which meets individual needs of 
students who require specialist attention (a blend of teaching 
and therapy) and focused resource allocation due to unique 
learning and engagement requirements. 

Tiered Model of 
Support 

An approach to meeting the different needs of students 
which acknowledges that most needs can be met by the 
teacher (Tier 1: Universal), whilst some may require specific 
interventions (Tier 2: Targeted) and a few may require a high 
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degree of personalization and possibly external support by 
specialists (Tier 3: Intensive and Individualized). This 
includes models such as the Multi-Tiered System of 
Supports (MTSS), Graduated Approach Model, and others. 

Twice Exceptional Students who are both gifted and/or talented and have other 
additional learning needs. 

Universal Design  A concept that extends beyond the notion of accessibility, to 
include all people by creating inclusive spaces through the 
presence of integrated and mainstreamed products, 
environmental features, and services. 

Universal Design 
for Learning 

An approach to teaching and learning which promotes 
equitable access to education to all students regardless of 
their differing needs. 

 

Vision 
Creating an outstanding and innovative learning experience enriched with 
innovation, national values, and global mindedness. 
 

Mission 
We create an inclusive learning community that fosters innovation, creativity, and 
challenge to deliver high standards of achievement for all students. 
 

Strategy 
LE’s inclusive education strategy is guided by the principles of accessibility, equity, 
and individualized support. Our approach includes: 
 

1. Creating a Supportive Environment 
Building an inclusive culture that embraces diversity through school-wide 
initiatives, including awareness programs, workshops, and events celebrating 
different abilities and backgrounds. 

 

2. Personalized Learning 
Utilizing individualized education plans (IEPs) to address each student’s 
unique strengths and challenges. This personalized approach ensures that 
every student’s learning experience is tailored to their specific needs, 
including necessary adjustments in curriculum, assessment, and classroom 
environment. 

 

3. Collaborative Partnerships 
Engaging parents, guardians, and external support services as essential 
partners in the educational journey. Regular communication, workshops, and 
feedback sessions ensure that all stakeholders are informed and actively 
involved in supporting students’ progress. 

 

4. Professional Development 
Providing continuous professional development for teachers and staff, 
equipping them with the skills and knowledge to implement inclusive practices 
effectively and confidently. Training includes adaptive teaching strategies, 
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understanding diverse learning needs, and fostering an inclusive classroom 
environment. 
 

5. Monitoring and Evaluation 
Establishing robust monitoring and evaluation systems to track student 
progress, assess the effectiveness of inclusion practices, and ensure 
accountability. Regular reviews of IEPs and DLPs, as well as data-driven 
assessments, allow us to adjust support measures and improve outcomes. 

 

Targets 
Individual school KPIs for each of these targets are set before the end of Semester 1 
as part of the Principal and School KPIs set by LE. 
 

1. Achieve 100% Accessibility Compliance 

Ensure all school facilities meet physical and sensory accessibility standards, 

allowing every student to navigate and participate independently. 

2. Develop and Implement IEPs for all Students of Determination 

By the end of each academic year, all students requiring additional support 

will have individualized plans in place, reviewed and updated at least once a 

term to reflect their progress and evolving needs. 

3. Annually increase levels of Parental and Community Engagement  

Through regular workshops, feedback sessions, and community partnerships, 

we aim to enhance engagement and support for inclusion from families and 

the wider community. 

4. Provide Professional Development in Inclusive Education for all 

Teaching Staff Annually 

Deliver ongoing training on inclusive practices, adaptive teaching strategies, 

and cultural competence, ensuring that all teachers are equipped to support 

diverse learners effectively. 

5. Achieve Measurable Progress in Student Outcomes 

Monitor and achieve improvement in academic and social-emotional 

outcomes for students of determination, with an annual increase in student 

engagement, attendance, and overall satisfaction rates as key indicators. 

 

Admissions 

In line with ADEK Inclusion Policy, 2023, the principles of Federal Law No. (29) of 
2006 Concerning the Rights of People with Disabilities and its amendments, students 
with additional learning needs shall, under no circumstances, be denied a place at a 
preferred school, provided the school has the capacity to admit them in the appropriate 
grade. LE adopts a non-discriminatory admissions policy and prioritizes the needs of 
students with additional learning needs. The admissions process will ensure the 
following: 
 
Prioritization 
Students with additional learning needs and their siblings will be prioritized during 
admissions, in line with ADEK guidelines. 
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Example: A student with autism, along with their sibling, will be given priority 
admission to ensure family support and cohesion. 
Clinical Assessments 
Original clinical assessment reports from specialists (e.g., speech therapists, 
psychologists) must be submitted by parents. These reports will help the school 
determine the necessary accommodations. 
Example: A child with ADHD provides a report from their psychologist 
recommending extended test-taking time and classroom seating near the front to 
minimize distractions. 
 

Transition Support 
Tailored transition programs will be offered to students starting school, including 
orientation sessions, peer buddy systems, and meetings with the Inclusion Team. 
Example: A new student with hearing impairment is paired with a peer buddy and 
attends a one-on-one orientation with the school’s Inclusion Teacher to familiarize 
themselves with the school's layout and technology support, such as hearing loops. 
 

Assessment Accommodations 
All admissions assessments will accommodate students’ specific needs, such as 
providing additional time or alternative formats for students with disabilities. 
Assessments will not be used to deny admission to the school. 
Example: A student with dysgraphia will be allowed to use a computer for typing 
responses during entrance exams instead of writing by hand. 
 

Inability to Accommodate 
When the school considers that they are unable to meet the needs of any students 
with additional learning needs, they will submit an inability to accommodate notification 
to ADEK and the parents within 7 days of the admission decision being issued or after 
review of the IEP with the parents. An “Inability to Accommodate Form” to ADEK when 
the following conditions are met: 
 

 Specialized Support Needs Beyond Available Resources 
The student requires specialized resources, equipment, or therapies (such as 
intensive physical therapy, medical interventions, or specialized assistive technology) 
that are not available at the school, and which the school cannot reasonably acquire 
without significantly compromising the educational experience of other students. 
 
 
 
 

 Severe Behavioral or Emotional Challenges 
The student exhibits extreme behavioral or emotional difficulties that present a safety 
risk to themselves or others, or that significantly disrupt the learning environment, and 
these challenges cannot be effectively managed through the school's existing support 
systems, behavioral intervention plans, or with the assistance of external 
professionals. 
 

 Intensive 1:1 Support Beyond the School’s Capacity 
The student requires intensive 1:1 support for a significant portion of the school day 
(such as constant supervision or physical assistance), beyond the scope of what an 
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assigned Individual Assistant (IA) can reasonably provide, and the school does not 
have the capacity or resources to provide additional staffing or specialized personnel. 
 

 Severe Medical Conditions 
The student has medical conditions that require frequent and specialized medical 
attention, monitoring, or emergency interventions that the school is not equipped to 
handle, and for which external medical personnel are not readily available. 
 

 Lack of Progress Despite Targeted Interventions 
The student has been receiving targeted interventions and individualized support over 
an extended period, but continues to make no meaningful progress in academic, 
social, or emotional development, indicating that the school’s current level of support 
is insufficient to meet the student’s specific needs. 
 

 Incompatibility with the School’s Educational Environment 
The student’s needs are incompatible with the general environment, curriculum, and 
framework of the school (such as needing a highly specialized learning environment 
designed for sensory integration or other specialized therapeutic settings that cannot 
be reasonably replicated within the school). 
 

Referrals to Specialized Provision 
The school is committed to providing inclusive education and aims to meet the needs 
of all students within a mainstream school environment. The majority of students with 
additional learning needs will be supported alongside their peers through 
individualized learning plans, accommodations, and targeted interventions. However, 
in certain cases, alternative placement in a specialized provision may be considered 
if it is determined that a student’s needs cannot be met adequately within the 
mainstream setting. 
 
If the school believes that a student may require a more specialized educational 
setting, the school will first contact ADEK before initiating any discussions with 
parents. This initial contact with ADEK is essential to: 

 Determine if the student meets the eligibility criteria for specialized provision. 

 Identify the type of specialized placement that may best meet the student’s 
unique needs. 

 
ADEK will guide the school in assessing the suitability of specialized provision, 
ensuring that any placement decisions are made in the best interest of the student’s 
educational and developmental outcomes. 
 

In cases where a UAE National student has a clinical assessment indicating severe 
autism as their primary need, a referral for specialized provision may be considered if 
the following three conditions are met: 
 
ADEK, the school, and the student’s parents must agree that the student would gain 
greater benefit from a specialized provision than from continuing within a mainstream 
school environment. 
 
The student requires intensive therapeutic support, such as occupational therapy, 
speech and language therapy, and Applied Behavior Analysis (ABA), which cannot be 
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adequately provided in a mainstream school setting. This determination will be based 
on the assessment of the student’s individual needs and the level of support required. 
 
The school will ensure that parents fully understand the criteria for admission to 
specialized provision. Parental consent will be obtained before the school makes any 
formal referral to ADEK, confirming that parents agree with and support the decision 
to explore specialized provision for their child. 
 

Standard Inclusive Provision 
The school will appoint the following inclusion positions, as per the requirements of 
the ADEK Staff Eligibility Policy; one Head of Inclusion (HoI) with no more than 10% 
of their timetabled workload dedicated to teaching commitments outside of their role 
as Head of Inclusion and member of the school leadership team, at least one Inclusion 
Teacher per cycle, Individual Assistants for Tier 3 SoD and one Inclusion Assistant 
per 25 Tier 2 students.  
 

Individual Assistants (IAs)  
Previously referred to as ‘shadow teachers’, IAs will be appointed (parent funded) for 
additional individualized assistance for personal care or other non-teaching related 
support for Tier 3 students. The HoI will retain a copy of the employment agreement 
between IA and family, the parental no objection, IA code of conduct and wherever 
possible, will be involved in the interview process to confirm suitability to work with the 
child and support their needs. All IAs are required to obtain ADEK PASS approval and 
related documents uploaded on eSIS on the student’s file.  
 

Professional Development  
Professional Development is available to all staff at Liwa Schools, some of which relate 
specifically to inclusion and special education. In addition, training and support is 
provided to ensure all staff are comfortable, confident and competent to meet the 
developmental and educational needs of all children. All staff receive annual child 
protection training and an orientation to inclusion policies and practices, and attend 
training focused on effective inclusion and/or other disability or learning difficulty topics 
as appropriate.  
 

Accessibility 
Physical Accessibility  
LE is committed to ensuring that all facilities adhere to universal design principles, 
providing equal access to education for all students. This commitment includes 
meeting the needs of students with physical and sensory disabilities by implementing 
structural and environmental adjustments throughout the campus. 
 

Accessibility of Premises 
All buildings and outdoor areas at LE including parking, pathways, entry points, and 
playgrounds, are designed to be fully accessible. Ramps at entrances are compliant 
with wheelchair accessibility standards, ensuring safe and independent access for 
students with mobility needs. 
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Stairs and Signage 
Stairs across the school are equipped with handrails, contrast color bands, and tactile 
indicators on the edge of each step. Signage throughout the school includes 
universally recognized symbols and color contrast to enhance visibility and 
understanding for all students, including those with sensory impairments. 
 

Evacuation and Alarms 
The school’s evacuation procedures and equipment are designed to ensure the safety 
of all students, including those with additional needs. Evacuation alarms incorporate 
flashing lights for hearing-impaired individuals. In case of emergencies, evacuation 
chairs are available, and designated staff members, trained in the use of these chairs, 
are responsible for assisting students with mobility impairments. 
 

Bathroom Accessibility 
Accessible bathrooms are available on each floor, meeting sanitary codes and 
ensuring that students with physical needs can use these facilities independently and 
safely. For students accessing the pool, a hoist or lift is available, operated by 
trained staff members to ensure safe access and exit from the pool area. 
 

Personal Emergency Plans 
For students requiring additional support during emergencies, Personal Emergency 
Evacuation Plans (PEEPs) are developed and maintained. Trained staff members are 
assigned specific roles to implement these plans effectively, ensuring the safe 
evacuation of students who need extra assistance. 
 

Transportation 
Liwa Schools coordinates closely with transportation providers to ensure that school 
buses are accessible for students with additional needs. Adjustments are made as per 
the Integrated Transport Centre (ITC) guidelines, with modifications in place to support 
students with physical disabilities, ensuring safe and comfortable transportation to and 
from school. 
 

Risk Assessment and Planning 
The school conducts regular risk assessments and maintains a comprehensive 
accessibility plan to identify and address any areas of deficiency in physical 
accessibility. This plan includes specific steps and timelines for making necessary 
improvements to the campus. In cases where universal design standards are not fully 
met, the school may apply for exemptions from ADEK but remains committed to 
implementing accessibility improvements during any future renovations or expansions. 
 

Accessibility of Learning Spaces 
To ensure equitable access to education and inclusive learning opportunities for all 
students, the school will provide the following: 
 

 Classroom Accessibility: Classrooms will be fully accessible, with adaptive 
seating options for students who require special accommodations. Classroom 
supplies, such as pens, pencils, and scissors, are available in different sizes 
and designs to accommodate varied physical needs. All scheduled classes are 
physically accessible to students with additional learning needs, to the best 
extent possible. 
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 Specialized Teaching Spaces: Areas such as science labs, sports facilities, 
and arts spaces are accessible to all students. These spaces provide adapted 
resources for students with physical or sensory impairments to support 
inclusion.  

 Universal Design for Learning (UDL): Classrooms follow a UDL approach, 
offering multiple ways to present content, allowing students to demonstrate their 
learning in diverse ways, and providing various means of engaging with 
learning. 

 Inclusive Teaching and Learning Environment: Teaching and learning 
spaces incorporate necessary accommodations and modifications to ensure 
fair access to the curriculum and school facilities for all students. 

 

Specialist Support Spaces 
At least one dedicated space per cycle is available for specialist interventions and 
learning support, tailored to meet the needs of students with additional learning 
requirements, taking acoustics, and lighting into consideration. All specialist support 
spaces have access to technological and digital resources that mirror those of other 
classrooms to support the development of digital literacy skills.  
 

Inclusive Teaching and Learning Support  
The school is dedicated to providing an effective and comprehensive system for 
identifying, referring, and tracking students with additional learning needs. This system 
ensures that each student's academic, social, emotional, physical, behavioral, and 
developmental needs are recognized and addressed in a structured and supportive 
manner. The following outlines the core components of the school’s Identification, 
Referral, and Tracking System: 
 

1. Raising Concerns 
The school provides a clear pathway for teachers and other staff members to 
raise concerns about any aspect of a student’s development. This includes 
academic progress, social and emotional well-being, physical needs, 
behavioral challenges, or developmental milestones. Staff are encouraged to 
communicate concerns promptly, ensuring that potential issues are addressed 
early and appropriately. 

 

2. Integrated Input from Stakeholders 
The identification process incorporates the input of students (where 
appropriate), parents, and staff members. This collaborative approach ensures 
that all perspectives are considered, providing a holistic understanding of each 
student's needs. Parents and students are active partners in the planning and 
support process, fostering a shared commitment to the student’s progress. 

 

3. Identification and Assessment of Needs 
The school uses a range of assessments, including standardized screening 
tools overseen by the Head of Inclusion, to identify specific student needs. 
Through this process, appropriate support measures are identified to improve 
the student’s learning experience. Additionally, the school ensures that any 
student who may benefit from further assessment is referred promptly to the 
appropriate external professionals (with parent permission) for additional 
evaluation. 
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4. Development of an Individualized Education Plan (IEP) 
For students requiring targeted support, an IEP is created. This plan is designed 
to monitor, assess, and evaluate personalized teaching and learning programs 
for the student. Information from internal and external assessments is 
incorporated into the IEP, ensuring that all relevant data is available to staff 
members to provide appropriate academic, social, or behavioral support where 
needed. 

 

5. Parent Communication and Home Support 
The school establishes ongoing communication with parents regarding their 
child’s additional learning needs. Information on how support can be provided 
at home is shared with parents in their native language whenever possible, 
creating a supportive environment that extends beyond the classroom and 
encourages parental involvement in the student’s progress. 

 

6. Data Recording on eSIS 
The school maintains up-to-date records of students with additional learning 
needs on the eSIS system as required by ADEK. This ensures compliance with 
ADEK standards and allows for accurate reporting and tracking of student data. 

 

Progress Tracking and Tiered Model of Support 
The school uses a Tiered Model of Support to categorize the level of support provided 
to each student with additional learning needs.  
 

Tier 1: Universal Support (General Classroom Support) 
Number of Students per Inclusion Teacher: 15-20 students (across multiple classes). 
 
Rationale: Tier 1 students generally require minimal additional support and benefit 
from a consultative model. Here, the inclusion teacher’s role is primarily to work with 
classroom teachers, guiding them in implementing differentiated instruction, Universal 
Design for Learning (UDL) principles, and occasional classroom accommodations. 
This support allows students to access the curriculum within the general education 
setting. The inclusion teacher will conduct periodic check-ins with students, offering 
advice and strategies to classroom teachers without needing intensive, direct 
intervention. The larger caseload reflects the lighter, consultative nature of this 
support. 
 
Tier 2: Targeted Support (Small Group Intervention) 
Number of Students per Inclusion Teacher: 12-15 students (grouped for targeted 
interventions). 
 
Rationale: Tier 2 students require more structured, focused interventions, which are 
typically delivered in small group settings. The inclusion teacher provides targeted 
instruction, either by pulling students out for small group sessions or offering in-class 
intervention. With a smaller group, the inclusion teacher can address each student’s 
specific needs more directly and monitor progress closely. The reduced student-to-
teacher ratio allows for regular, focused interventions and personalized attention, 
enabling targeted support to be both effective and manageable for the teacher. 
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Tier 3: Intensive 1:1 Support (Assigned Individual Assistant) 
Number of Students per Inclusion Teacher: 3-4 students (each supported by an 
Individual Assistant (IA)). 
 
Rationale: Tier 3 students require significant, individualized support due to the intensity 
of their needs. Each student receives 1:1 support from an Individual Assistant (IA) 
under the oversight of the inclusion teacher, who ensures that the student's 
Individualized Education Plan (IEP) is implemented effectively. The inclusion teacher 
dedicates time to training and coordinating with the IA, adapting curriculum content, 
and conducting regular meetings to track progress. With a limited caseload, the 
inclusion teacher can provide the in-depth support, curriculum modification, and 
intensive monitoring essential for these students to succeed. 
 

Summary of Suggested Caseload per Inclusion Teacher 
● Tier 1 (Universal Support): 15-20 students 
● Tier 2 (Targeted Support): 12-15 students 
● Tier 3 (Intensive 1:1 Support): 3-4 students 

 

Rationale Across All Tiers 
The rationale behind these groupings focuses on balancing the intensity of support 
needed with the workload that an inclusion teacher can realistically manage while 
ensuring high-quality interventions. The more intensive the support required (such as 
Tier 3), the smaller the caseload should be, ensuring that both the inclusion teacher 
and Individual Assistants have adequate time to address each student’s individual 
needs. 
These ratios also ensure that students of determination across all tiers are provided 
with the necessary support to thrive academically and socially within the school, while 
inclusion teachers can effectively manage their workload and provide meaningful, 
impactful interventions. 
 

Key elements of the 3-tier system include: 
 

 A DLP is developed for all students receiving at least Tier 2 or Tier 3 
support, outlining specific goals and strategies to support their learning 
needs. 

 The progress data for students with additional learning needs, as well as 
other students receiving any form of support, is reviewed on a termly basis. 
This data is shared with parents, providing transparency and fostering a 
partnership in monitoring the student's development. 

 Each DLP is reviewed at least three times a year. Progress towards 
identified targets is monitored every two weeks to ensure that the support 
remains effective and responsive to the student’s needs. 

 An annual review of support needs is conducted for students receiving Tier 
2 or Tier 3 support, as well as for students with a dedicated Inclusion 
Assistant or Individual Assistant. This review assesses the effectiveness of 
the current provision and informs decisions about the student’s long-term 
educational pathway. 

 All subject leaders/teachers are responsible for tracking the progress, 
attainment, and approaches used for students with additional learning 
needs in their respective subjects. This process ensures alignment with 
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DLP objectives and helps to identify any specific learning outcomes that 
need to be addressed. 

 Where necessary, attainment and progress reports are personalized for 
students with additional learning needs. These reports highlight progress 
unique to each student’s starting point, celebrating their individual 
achievements and providing a realistic measure of their development. 

 
Inclusive Teaching and Learning Approaches 
The school is committed to implementing inclusive teaching and learning practices that 
support students with additional learning needs and promote their academic, social, 
and personal growth. The following approaches outline the core elements of our 
inclusive teaching strategies, designed to provide a supportive, accessible, and 
adaptive learning environment for all students: 
 

 Teachers integrate inclusive strategies into lesson planning as part of 
adaptive teaching practices. This approach ensures that students with 
additional learning needs receive the support they require within the general 
classroom setting, fostering an inclusive and collaborative learning 
experience. 

 Teaching content is personalized for students with additional learning 
needs, ensuring alignment with the school’s tiered model of support and any 
specific targets outlined in the (DLP). Teachers adapt content, pacing, and 
materials to meet each student’s unique needs and promote meaningful 
engagement with the curriculum. 

 The school provides ongoing professional development opportunities and 
awareness sessions on inclusive education approaches, including adaptive 
teaching strategies that support learning and DLP target achievement. The 
Head of Inclusion, along with other specialists, leads these sessions to 
equip staff with the knowledge and skills necessary to implement effective 
inclusive practices. 

 The Head of Inclusion oversees the deployment of the Inclusion Team to 
provide targeted support based on the specific needs of students with 
additional learning needs. This support may include direct interventions, in-
class assistance, and specialized guidance for teachers and support staff. 

 The school offers structured guidance and professional development 
opportunities for Inclusion Assistants and any Individual Assistants who 
wish to enhance their skills. This guidance ensures that all support staff are 
equipped to contribute effectively to students’ learning and development. 

 The school adopts a tiered model of support in response to students’ needs, 
ensuring that all students with additional learning needs receive appropriate 
interventions based on the level of support required. This model includes 
universal support, targeted interventions, and intensive, individualized 
support to ensure that each student can achieve their full potential. 

 The Head of Inclusion coordinates specialist interventions by external 
agencies, including Speech and Language Therapists, Occupational 
Therapists, Psychologists, and Counselors, as required by ADEK’s In-
School Specialist Services Policy. All interventions are documented and 
uploaded through the In-School Specialist Services system to maintain 
compliance and continuity of care. 
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 The school supports the use of assistive technology for students with 
additional learning needs to improve their access to learning. Where 
appropriate, students are provided with tools and resources that enable 
them to engage more effectively with the curriculum and enhance their 
independence in the learning environment. 

 Teachers are encouraged to explore a wide range of adaptive teaching 
approaches to ensure the best possible outcomes for students with 
additional learning needs. Teachers are expected to seek guidance from the 
Head of Inclusion and other colleagues before making any referrals, 
fostering a collaborative approach to support. 

 Concerns over a student’s progress and attainment are raised with parents 
at the earliest possible stage. This proactive communication supports early 
intervention and ensures that parents are engaged in their child’s learning 
journey, providing a collaborative approach to address any emerging 
challenges. 

 

Curriculum 

The school is dedicated to providing students with additional learning needs with 
access to an appropriate and inclusive curriculum pathway, ensuring they can achieve 
meaningful outcomes aligned with their abilities and aspirations. Our approach to 
curriculum access and modifications for students with additional learning needs 
includes the following key components: 
 

 All students with additional learning needs have access to a broad and 
balanced curriculum that encompasses the full range of academic subjects 
and extracurricular activities. Where necessary, these activities and 
subjects are adapted to meet the specific needs of each student, ensuring 
they can participate fully and benefit from a well-rounded educational 
experience. 

 For students pursuing technical and vocational pathways, the school 
ensures alignment with the UAE Ministry of Education (MoE) guidelines, 
particularly regarding pathways that meet equivalency requirements. This 
alignment ensures that students who benefit from vocational options are 
provided with relevant, recognized qualifications that enhance their future 
opportunities. 

 In cases where a student’s agreed modified curriculum pathway does not 
meet equivalency requirements for standard UAE educational credentials, 
the school ensures that parents are fully informed of these limitations. 
Parents are required to sign an undertaking of acknowledgment, confirming 
their understanding that the chosen pathway may not fulfill standard 
equivalency requirements. 

 The school maintains accurate records on eSIS, ADEK’s student 
information system, to indicate when a student is following a modified 
curriculum pathway. This ensures transparency, compliance with regulatory 
requirements, and allows for efficient tracking and monitoring of each 
student's academic progress within the modified curriculum framework. 
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Assessment Accommodations 

The school is committed to ensuring that students with additional learning needs are 
provided with fair and equitable access to assessments, ensuring they are not 
disadvantaged in any form of evaluation. The school’s approach to assessment 
accommodations includes the following measures: 
 

 Evaluation of Student Needs 
The school evaluates the needs of all students with additional learning 
needs to determine the most appropriate accommodations and 
modifications for assessments. This evaluation ensures that each 
accommodation reflects the student’s regular way of working in the 
classroom, allowing for consistency and familiarity during assessments. 

 Permissions and Compliance with External Policies 
Where necessary, the school seeks permissions for assessment 
accommodations and modifications in accordance with the policies and 
guidelines stipulated by external assessment providers and examination 
boards. This ensures that the accommodations provided align with 
recognized standards and support the student’s success in all types of 
assessments. 

 Development of an Assessment Accommodations Policy 
The school has developed a comprehensive Assessment 
Accommodations Policy that outlines the process and eligibility criteria for 
applying accommodations and modifications for assessments. This policy 
is aligned with any applicable requirements from external assessment 
providers, ensuring consistency, fairness, and transparency in the 
accommodation process. 

 

Additional Fees 
The school is committed to the principle of inclusion, ensuring that equitable access 
to education is a right for all students, including those with additional learning needs. 
The school strives to meet the needs of all students within the existing fee structure. 
However, in cases where a student's exceptional needs require specialist intervention 
and support beyond the school’s standard inclusive provision, additional fees may be 
requested, as stipulated in the student’s Clinical Assessment Report. The guidelines 
for additional fees are as follows: 
 

 The school will provide clear justification, supported by evidence, for any 
additional fees required for specialist services or resources that extend 
beyond the standard inclusive provision. This ensures transparency and 
demonstrates the necessity of these services to support the student’s 
specific needs. 

 All additional individually chargeable fees will be itemized, and these details 
will be updated on the eSIS database to ensure accurate record-keeping. 
The school will provide financial statements to parents on a termly basis, 
itemizing the allocation of additional funds charged, so parents are fully 
informed about the costs and their intended use. 

 The school limits additional charges to parents so that they do not exceed 
50% of the tuition fee. Additionally, any optional administration charge for 
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in-school specialists will not exceed 10% of the service cost, in accordance 
with the ADEK In-School Specialist Services Policy. 

 All additional charges will be reviewed on a termly basis to evaluate the 
impact and ongoing applicability of the specialist services provided. This 
regular review ensures that charges remain relevant and are only applied 
when necessary to support the student’s progress. 

 

Leadership Roles and Responsibilities 
 

The Board of Trustees 
The Board of Trustees plays a critical role in setting the strategic direction of inclusive 
education within the school. Their responsibilities include: 
 

 Setting a strategic direction that incorporates a strong commitment to inclusive 
education for all students, ensuring equal opportunities for students with 
additional learning needs. 

 Appointing a dedicated board member to oversee the provision of inclusive 
education, ensuring continuous focus and accountability in this area. 

 Allocating a financial budget that provides sufficient resources, including 
specialist staffing and materials, to support the inclusion of students with 
additional learning needs. 

 Ensuring that any necessary adjustments and accommodations are made, or 
planned for, within the school’s environment and infrastructure to improve 
accessibility for students with physical disabilities and sensory impairments. 

 

The Principal 
The Principal holds overall responsibility for inclusive provision within the school, 
ensuring that policies, procedures, and practices align with ADEK’s standards. 
Specific responsibilities include: 
 

 Making inclusive provision a standing agenda item in senior leadership and 
Board of Trustees meetings, reinforcing its importance within the school’s 
strategic priorities. 

 Developing, implementing, and regularly reviewing the school’s inclusive 
provision within the School Development Plan, setting measurable targets to 
improve accessibility and provision for students with additional learning needs. 

 Designating a senior leadership team member to have direct oversight of the 
school’s inclusive education practices and provision. 

 Appointing a qualified Head of Inclusion who meets ADEK’s requirements and 
oversees all aspects of education for students with additional learning needs. 

 Appointing a separate staff member to coordinate and provide support for 
multilingual learners. 

 Appointing a staff member responsible for the coordination and provision for 
gifted and talented learners, working collaboratively with middle leaders to 
ensure tailored support for these students. 

 Ensuring that all staff have access to a comprehensive Continuing Professional 
Development (CPD) program focused on adaptive teaching and inclusive 
practices. This includes training on student protection, safeguarding, and 
recognizing concerns specific to students with additional learning needs. 
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 Establishing a risk assessment procedure to identify and mitigate hazards that 
may pose heightened risks to students with communication, mobility, sensory, 
and behavioral needs. 

 Submitting data on the identification of students with additional learning needs 
to ADEK as requested, maintaining transparency and compliance with 
regulatory standards. 

 Recording and addressing all incidents of maltreatment, including bullying and 
discrimination, against students with additional learning needs, ensuring a safe 
and respectful environment for all. 

 Developing and implementing a comprehensive emergency evacuation plan for 
individuals with additional learning needs, ensuring that all key personnel are 
aware of their roles and that relevant training is provided. 

 Taking overall responsibility for the safe evacuation of all individuals with 
additional learning needs during emergency situations, ensuring that 
procedures are effectively followed. 

 

The Head of Inclusion 
The Head of Inclusion is responsible for the coordination and implementation of all 
inclusive education practices within the school. Key responsibilities include: 
 

 Coordinating all aspects of educational, behavioral, social, and emotional 
support for students with additional learning needs, in collaboration with other 
teachers and relevant professionals. 

 Working closely with teachers to address the specific teaching and learning 
needs of students with additional learning needs, tracking their progress and 
attainment in relation to curriculum expectations. 

 Ensuring secure storage, evaluation, and appropriate dissemination of all 
documentation related to students with additional learning needs, in compliance 
with the ADEK Records policy. 

 Maintaining and regularly updating the school-based register of students with 
additional learning needs, including their (DLPs) and Personal Emergency 
Evacuation Plans (PEEPs). 

 Developing PEEPs for each student, in coordination with the Health and Safety 
Officer, to ensure readiness for emergency evacuations. PEEPs are reviewed 
on a termly basis or whenever there are changes in the needs of the student or 
the school environment. 

 Collaborating with the Health and Safety Officer to evaluate and enhance the 
school’s accessibility, ensuring that emergency evacuation procedures are in 
place and accessible to all students. 

 Regularly reviewing and updating eSIS and other data systems with information 
on students with additional learning needs, ensuring accuracy and compliance 
with ADEK requirements. 

 Participating in quality assurance reviews of teaching and learning to evaluate 
inclusive practices and ensure the effective provision for students with 
additional learning needs. 

 Meeting with parents throughout the year to discuss the provision and support 
available for students with additional learning needs, and to provide guidance 
on how parents can support learning in the home environment. 
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 Coordinating and evaluating specialist push-in and pull-out interventions to 
ensure positive impact on students’ academic attainment and well-being. 

 Collaborating with in-school specialists to facilitate the delivery of necessary 
services, such as Speech and Language Therapy and Occupational Therapy, 
in accordance with the ADEK In-School Specialist Services Policy. 

 

Inclusion Teachers 
Inclusion teachers play a specialized role in the school’s commitment to inclusive 
education. They work closely with students with additional learning needs, classroom 
teachers, the inclusion team, and parents to ensure that each student has the 
support and adaptations needed to succeed in the learning environment. Their 
specific responsibilities include: 
 

 Design and deliver differentiated instruction tailored to meet the unique learning 
needs of each student on their caseload. Adapt lesson content, materials, and 
activities to ensure accessibility, helping students engage with the curriculum 
at an appropriate level. 

 Provide small-group or individualized instruction as needed to support students’ 
academic progress. They use evidence-based interventions targeting specific 
skill areas, such as reading comprehension, math fluency, or social-emotional 
skills. 

 Create and regularly update DLPs for students with additional learning needs. 

 Establish specific, measurable goals based on each student’s unique needs 
and abilities and track progress toward these goals, making adjustments as 
needed to ensure that the DLP remains effective and relevant. 

 Collaborate with classroom teachers to share best practices in adaptive 
teaching, co-developing lesson plans, and suggesting modifications to ensure 
that instruction is accessible for all students. 
When appropriate, participate in co-teaching arrangements within the 
classroom, providing in-class support to facilitate inclusive learning. This may 
involve circulating to assist students, modeling instructional strategies, or 
leading small-group activities. 

 Provide guidance and training to other teachers and support staff on inclusive 
practices, adaptive teaching strategies, and behavior management.  

 Offer consultation on best practices for supporting students with additional 
learning needs, including advice on specific accommodations, teaching 
strategies, and progress monitoring tools. 

 Collect and analyze data on student progress, using a variety of assessment 
tools to evaluate academic, social, and behavioral outcomes, maintaining 
accurate records of progress toward DLP goals and share relevant data with 
classroom teachers, the Head of Inclusion, and parents. 

 Provide regular updates to parents, the Head of Inclusion, and other relevant 
staff regarding each student’s progress.  

 
Teachers 
Teachers are essential to implementing inclusive practices in the classroom and 
ensuring that all students can access the curriculum and learning opportunities. Their 
responsibilities include: 
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 Teachers are responsible for fostering a positive, inclusive classroom 
environment where all students feel valued, respected, and supported. They 
actively promote an understanding and acceptance of diversity. 

 Teachers employ a range of adaptive teaching strategies, ensuring that lessons 
are accessible to students with different learning needs. They tailor instruction 
to accommodate individual strengths and challenges, aligning their practices 
with the student’s DLP and any specific accommodations. 

 Teachers collaborate closely with the Head of Inclusion, inclusion assistants, 
and other support staff to address each student’s unique needs. They share 
insights on student progress and work together to implement recommended 
strategies and interventions. 

 Teachers monitor the progress of students with additional learning needs and 
regularly assess their achievements against curriculum expectations and DLP 
targets. They provide timely feedback to the Head of Inclusion and other 
relevant staff and ensure parents are informed of their child’s progress. 

 Teachers engage in regular communication with parents to keep them informed 
about their child’s progress and challenges. They work collaboratively with 
parents to create a supportive learning environment at home, sharing strategies 
to enhance learning and engagement. 

 Teachers participate in professional development opportunities to enhance 
their skills in adaptive teaching, inclusive practices, and safeguarding. This 
ongoing training ensures that teachers are equipped to support students with 
additional learning needs effectively. 

 

Inclusion Assistants 
Inclusion assistants provide targeted support to students with additional learning 
needs within the classroom and across the school environment. Their responsibilities 
include: 
 

 Inclusion assistants work alongside teachers to ensure that students with 
additional learning needs can access the curriculum effectively. They provide 
individualized or small-group support to help students engage with learning 
activities and complete tasks. 

 Inclusion assistants are familiar with each student’s DLP and implement the 
specified strategies and accommodations to support learning goals. They 
monitor the student’s engagement and provide feedback to teachers and the 
Head of Inclusion. 

 Inclusion assistants work to foster independence in students by encouraging 
self-directed learning and supporting them in developing problem-solving skills. 
They avoid creating reliance on support and instead aim to build the student’s 
confidence and autonomy. 

 Inclusion assistants keep records of student progress, challenges, and any 
observed changes in behavior or engagement. This documentation helps 
inform ongoing assessments and adjustments to the student’s support plan. 

 Inclusion assistants work closely with teachers, the Head of Inclusion, and other 
staff to ensure cohesive support for each student. They actively participate in 
discussions on strategies, adjustments, and interventions. 
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Individual Assistants 
Individual assistants provide dedicated, one-on-one support to students with 
significant additional learning needs, helping them navigate the school day and 
participate in learning activities. Their responsibilities include: 
 

 Individual assistants work exclusively with one student, offering personalized 
support tailored to the student’s specific needs. They assist with academic 
tasks, daily routines, and social interactions, following the student’s DLP. 

 Individual assistants ensure that the student has access to adaptive tools, 
assistive technology, and other accommodations specified in the DLP. They 
work closely with the Head of Inclusion to adapt and modify tasks to suit the 
student’s abilities. 

 Individual assistants encourage the student to interact with peers and 
participate in group activities, promoting social integration and relationship-
building. They facilitate positive interactions with classmates and guide the 
student in developing social skills. 

 Individual assistants closely observe the student’s behavior, engagement, and 
emotional well-being throughout the school day. They report any concerns to 
the Head of Inclusion or relevant staff, ensuring that the student’s needs are 
consistently met. 

 Individual assistants work as part of a collaborative support network, 
maintaining open communication with the Head of Inclusion, teachers, and 
parents. They provide updates on the student’s daily achievements, challenges, 
and progress. 

 

Parents 
Parents are valued partners in supporting their child’s learning journey. Their 
responsibilities include: 
 

 Parents are responsible for ensuring that their child attends school regularly 
and arrives on time. Consistent attendance supports learning continuity and 
helps students feel part of the school community. 

 Parents maintain open lines of communication with teachers, the Head of 
Inclusion, and other relevant staff. They provide relevant information about their 
child’s health, behavior, and learning needs and notify the school of any 
changes in their child’s situation. 

 Parents actively support their child’s learning at home by following the school’s 
recommendations and incorporating suggested activities that reinforce skills. 
They encourage reading, provide a conducive learning environment, and 
monitor homework completion. 

 Parents participate in regular meetings and reviews with school staff to discuss 
their child’s progress, challenges, and support strategies. They provide input 
during the development of the DLP and are encouraged to share feedback on 
the effectiveness of the support provided. 

 For students with additional learning needs, parents collaborate with the school 
to develop and review Personal Emergency Evacuation Plans (PEEPs). They 
ensure that the school is informed of any specific needs or concerns regarding 
their child’s safety and well-being. 
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 Where necessary, parents provide the school with access to clinical 
assessment reports, therapeutic recommendations, or other documentation 
that may support the development of effective learning plans for their child. This 
information enables the school to tailor its approach to meet the student’s needs 
fully. 

 Parents play a vital role in nurturing their child’s social and emotional 
development. They reinforce positive behaviors, encourage social interactions 
outside of school, and provide emotional support to help their child build 
resilience and confidence. 

 

Linked Policies 

 Safeguarding and Child Protection Policy 

 Attendance and Punctuality Policy 

 Anti-Bullying and Harassment Policy 

 Health, Safety, and Environment Policy 

 Behavior and Discipline Policy 

 Educational Risk and Emergency Evacuation Policy 

 Student Wellbeing Policy 

 Gifted and Talented Policy 

 Assessment and Reporting Policy 

 Curriculum Policy 

 Admissions Policy 

 Data Protection and Confidentiality Policy 

 Staff Eligibility and Professional Development Policy 

 In-School Specialist Services Policy 

 Parental Engagement Policy 
 

Compliance 
This Inclusion Policy shall be effective as of 3 October 2023. All schools will be fully 

compliant with all aspects of this policy by the start of the Academic Year 2025/26 (Fall 

term). 

Failure to comply with this policy may result in legal accountability and penalties as 

stipulated by ADEK's regulations, policies, and requirements. This is in addition to 

any other penalties that may be imposed by Federal Decree Law No. (31) of 2021 

Promulgating the Crimes and Penalties Law or any other relevant law. ADEK 

reserves the right to intervene if the school is found to be in violation of its obligations 

under this policy. 
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